This article attempts to realize the dominant approach in developing the academic curriculum of language degree and French literature in Iran. It concentrates on analyzing the content of the curriculum approved by the Ministry of Science, Research and Technology in Iran and the University of Tehran. It was concluded that the first curriculum opts an approach of broad areas by considering the isolated components of language learning. It encompasses the literature of each century. Yet, Tehran University has sought to review the curriculum of Bachelor degree in 2011. With regard to the course of the general French, curriculum decisions are influenced by the corporation, specifically by French companies (under the influence of the action-oriented perspectives in language teaching). In these courses, the approach is based on the general areas. The courses in French literature are based on learning objects and are part of a multidisciplinary approach.
Introduction
During the 80s and late 90s, the tendency toward teaching function has been increased among the professions, from the fact that the performance of the students were not related to the immediate needs to obtain better information resources at the time. These needs are mainly written and are open to criticism further in this article.
The idea of teaching without "content" is considered pointless and intolerable. Desire has arisen in the recent educational ideology, which was already highly influenced by the notion of "expertise" as a method of defining of learning objectives, using this terminology of contemporary American behaviorists which first attempt to shape the representation of content to learn.
For most teachers, this way of bringing them the satisfaction of identifying objects (knowledge, skills) by saving a definition in terms of "knowledge" poses a number of drawbacks because the ideas are created by a proficient teaching. It is a paradoxical harsh criticism and even some claim that freedom would create the absence of knowledge to learn, the absence of official instructions, as if the educational freedom lay in the privilege of self-defining what we want to acquire, not in the design and implementation of tools for students to learn. During the 90s the concept of "info-documentary curriculum" was introduced. Indeed, official instruction, which was missing as a reference in the documentary pedagogyn (Note 1), were in other disciplines of the official translation of a thought. Furthermore, a formalization that covers all learning in one discipline, their hierarchy, their organization according to the levels and sectors which are according to social needs (some content disappearing, others replacing) are required. This is what creates the concept of curriculum. It comes from the science of Anglo-Saxon education and suggests the official instructions or the impulsive feelings of the authorities that produce them. This article will attempt to realize the dominant approach in developing the academic curriculum of French language degree and French literature in Iran. It then focuses on analyzing the content of the curriculum approved by the Ministry of Science, Research and Technology in Iran and the University of Tehran. So we will seek to provide answers to the following questions: 1) How is the language of French literature of B.A. from the perspective of its developed components (objectives, content, teaching approaches adapted skills assessments)? trainers) estimating appropriateness of content to their learning capabilities, users resistance to innovation in teaching because they are used to the previous practice, fear of failure and lack of the necessary resources or difficulty of access.
Taught Curriculum
In most educational systems the purposes of the educational institution and the intentions underlying the curricula are quite admirable. The shortcoming is often the gap between intentions, achievements and interpretations. The real curriculum or taught designates this distance (Perrenoud, 2005 , quoted by Camara et al., 2009) . The taught curriculum is, therefore, a compromise with reality, it encompasses both what the teacher has done and what the learner has acquired, so it meets the expected success as well.
The real curriculum or taught in this case refers to the part of the official curriculum effectively learned by learners. The results obtained in evaluation tests allow to draw conclusions about this. Although evaluation tests provide a valid vision, if they represent the content to be acquired by learners.
Hidden Curriculum
The hidden, implicit or latent curriculum includes experience, education or training actions which are intentional or unintentional, observable or hidden: these situations or unexpected events demonstrate special interest of learners which influences attitudes and beliefs.
The hidden curriculum is why most of learning will not accomplish the schools program, at least not explicitly. There is a profound list of concepts constructed by sociology and philosophy of education to account for unintended effects, actions, and human institutions. To the extent that social systems often produce perverse effects (Boudon), the hidden curriculum is exchange of concepts which claim to reveal the backstage "school teaches something else or more than what it had announced" (Perrenoud, 2006 , quoted by Camara et al., 2009 ).
Perception of literature depends on the factors which interfere with the formal curriculum and taught curriculum. The review also shows that between what is prescribed by the program and what could be implemented, there is always something hidden that influences all levels of the curriculum. Alterations in the teaching and learning realities inevitably influence the efficiency of teaching and evaluation practices. In this perspective the performance of teachers in terms of "improvement" is conditioned by a clear vision of the objectives, a clear understanding of the objectives, concepts and strategies recommended by the program.
Studies on Curriculum outside Iran
In this section we present the summaries of some curricular research already performed outside of Iran.
Studies on the Curriculum in Europe
First, we discover the conditions under which the concept of the university curriculum in Europe has been developed. There are many examples that might help us discuss the topic. At the level of reconsidering, the curriculum is a good approach that leads us to question the goals followed from our educational designs. In this part, we do not intend to backtrack to early theories in the field. The three books of Aristotle's Rhetoric were dedicated to learning of oratory among the ancient Greeks, a form of curriculum conceptualization. According to Ariel Lewy (quoted by Beacco, 2003) , the Abbe Fleury is considered to be the first teacher who attempted to find a scientific approach to the curriculum. Later, in the early twentieth century when public instructions are structured, the contributions to education through the work of sociologists such as Durkheim traced the path we follow today.
The question of the curriculum will be considered as the view of the praxeological traffic on three levels: teaching, language policy and practical approaches. The European curriculum has a dual purpose; between the choices of decision-makers in the education system, scientific discourse that has advanced much in recent times and encompasses a vast field of language learning, mutual understanding between disciplines, ICT and effective practices in different countries from Europe.
Studies in France
Studies carried out in France consist of a model from a wide diversity and control. A further description of this dual role is given by the European Language Reference Framework in the eighth chapter. In this part, the problem of curriculum was addressed by Daniel Coste; he has developed his ideas into six pages and summary. On the one hand, taking into account different dimensions of inputs from related science research (sociology, psycholinguistics, etc.) and practicing during the last thirty years, he advocated a "multidimensional" universal approach. Galisson (1980) , Stern (1983 ), of Hainaut (1983 , Leblanc (1984) , considered the curriculum as a social actor. According to them, for a thoughtful and flexible teaching, the objective can be summarized in taking into account the whole individual. We must develop a decent curriculum goal, to do so, the particular culture must be considered with clear and achievable "diversified curriculum scenarios". This teaching is naturally attached to the enhancement of approaches and means, for example in the way of learning, in cognitive or emotional aspects, or in the treatment of cultural particularities (Lin-Zucker et al., 2010) .
On the other hand, the chapter on curriculum fits to the current drive in a set of texts and previous tools or following the CEFR (Coste, Moore, & Zarate, 1997; Beacco, 2003; Beacco & Byram, 2003; Beacco et al., 2010; Portfolios, 2001; platform, 2009, etc.) all go in the same direction: A unifying design-though the CEFR doesn't accept it because it is adapted to a European policy of reconciliation in culture and languages.
A target is clear: "the political importance of developing a specific policy, now and future, in area such as modification strategies and intensifying language learning in order to promote multilingualism in pan-European context" (CEFR, 2003, p. 11) . We can clearly see distinctive issues (Martinez et al., 2008) . More broadly, the current outlook is borrowed from a mainstream that exceeds many European policy and obviously the globalization. Certain traits characterize it, including a quantitative approach to teaching, a culture assessment, a methodology related to a so-called action-learning design and its goals.
A constructive trait is spotted on a large scale and the level of "withdraw" is the main indicator of quality. In other words, there is hardly more demand about the indirect effects of language education, in any case, we do consider aspects of the contribution of foreign languages separated from formation of a whole person, as those who are often the easiest to measure. For obvious reasons on the "field", this model tends to reduce differences and standardizes the profiles (Miled, 2003, pp. 35-38) .
Studies on the Curriculum in England
The history of curriculum in England, has its origins due to various reasons. The static curriculum design refers to several dates that do not allow us to trace the scientific and social developments. The development of educational spaces takes its magnitude in pragmatism, professionalization of learning standard productivity. The terms are recurring responsibility and efficiency. So curricular research takes the direction of the future of specific national educational cultures (Kelly, 2004, p. 50 ).
According to Ariel Lewy (1985 -1991 , quoted by Martinez, 2012 , in his major work entitled The International Encyclopedia of Curriculum, academic curriculums were studied in the conceptual framework. In this work, a study focusing on the history, anthropology and society was carried out by addressing this issue, "humans have created curricula, i.e., work programs and study courses since the dawn of time". And according Goodlad "These curricula are specific circumcision rituals in programs prescribed to entire schools of nations". In this example, he devotes considerable space to the curriculum in education, stating that this "praxis" would advance without a social scientific theory of the educational program by doing this in a real Praxeology.
Specialists of didactics always believe that educational programming is a fundamental approach in teaching and it is of great importance in their field. In this sophisticated approach, the scientific nature is very important. By that we mean a movement and a continual exchange between the developed theories and practices in the field of education; theories fueling social practices which, in turn, practices may enrich and manage theories or may reject them.
Studies on the Curriculum in the US
The approach taken in this section is about the history of curriculum developed in several articles of the Dictionary Audigier (2006, pp. 16-17) . It is in the following of the work done by the Anglo-Saxon in the middle of last century where the central design of the curriculum in education has been conceived. With plenty of bibliographic sources that refer to specific theories in this matter, tracing this history is related to certain inputs which would lead us to design a curriculum according to world standards.
In the United States, in 1900s, John Dewey, developed the concept of education based on the individual and gave the university an "agency of democracy" in the context of progressive education. The basic idea revolves around a few basic questions, made linearly: 1) Which university educational goals should it seek to arrive?
2) Which educational experiences needed to achieve these goals? jel.ccsenet.org Journal of Education and Learning Vol. 6, No. 1; 2017 3) How could the educational experiences be organized?
4) How can we evaluate the success of these goals (Tyler, 1949; Taba, 1962) ?
In this sense, it is the methodological approach that encourages us to deepen this trend, to explain the logic of the curriculum and the effectiveness of the basic design. Yet throughout the practice of curriculum, the essential elements have remained the same including needs analysis, identification of objectives, theoretical frameworks, the development of theories and development of the educational environment, means to have, learning activities, teaching approach and the learning environment and methods of evaluation (Nunan, 1988) .
Education systems, which follow the models and theories, are influenced by the political and economic powers.
In the United States, it is the same; educational systems have taken this support for political regimes, movements of capital and managers or teacher trainers.
These movements have an impact on education in the world as in Asia after 1945 and the current European Union and also during the Cold War as a result of cultural resistance and Africa following the African independence. During these universals movements, national curricula occurred.
Holmes and McLean studied the curriculum by taking into account the main theories of the essentialist curriculum (from the standpoint of Plato), Comenius (encyclopedic), Lenin (polytechniciste), Dewey (pragmatist) and ended with a theory of "and if we did not change anything?" (Non-curriculum reform). The curriculum can be engaged in all major ways of looking at the world (Holmes & Mc Lean, 1989, p. 123) .
Studies on the Curriculum in Iran
In Iran, there are lots of research on the curriculum because there is an academic discipline to graduate in the departments of Educational Sciences of Iran, which dates back to twenty years ago (Mirzamohammdi, 2002) .
Regarding studies related to our study, we can point Mehrmohammadi's research (1993), which compares the system of curriculum development in Iran and in European countries. It offers a comparative approach to address the shortcomings of the curriculum system in Iran.
The doctoral thesis of Arefi in 2004 at the Tarbiat Modares University is rich in this regard. She analyzed the curricula of educational management, one of the sectors of Education Sciences and the three cycles. Arefi adopted a quantitative approach in his research and believes that the curriculum of the master degree for educational management does not meet the practical needs of students as different individuals. Development of creative and systemic thinking, social phenomena and changing labor market are neglected in this study. In the master of this discipline, lack of problem-solving approach is clearly felt. And finally doctoral courses based on practical approaches are not sufficient.
The article by Mohammad Hassan Mirzamohammdi (2007) provides information on the comparative study of the doctoral curriculum planning in Iran and American Universities: Florida, Miami, Minnesuta and Texas. It concludes that in the doctorate curriculum in Iran shortcomings are as follows:
-The framework of curriculum is being taught rather than research-based; -The curriculum does not focus on the interests and individual differences of students;
-The exam of doctoral hardly prepares students to move from one educational phase to a phase of research and is based on the stored information.
It suggests the optional features such as "Curriculum Planning history", "comparative curriculum planning", "planning the curriculum theories" and "computer".
Place of the University Curriculum in Language Teaching
Perhaps, the teaching was close to the political and ideological when it tackles the issue of the curriculum. The status of observable and analyzable scientific object is not simplified. The construction of the object was immediately interdisciplinary. Also, most serious studies involve a team of different domains. Now, to realize the status and role of the research on the curriculum, the UNESCO database lists more than 3700 references about development of curricula. We must look closely. In fact, the examination takes many forms and academic works, in France, at least, it allocates 4% of journal articles dealing with curricular issues, against 19.5% for the CTBT (Martez, Narcy Narcy-Combes, & Combes, 2011, p. 74). The bulk of the studies consists of project reports including feasibility studies, progress reports, and final report or post-hoc studies, means, time-shifted. Trends, which are creating geographical or conceptual configurations, are developing. For example, in Europe, Korea, as in Japan, or Vietnam, exists a great deal of linguistic diversification (Lee, Kim, & Kim, 2003) and evaluation at university and high school (Kim, Kang, & Lee, 2006) and in Africa, where the French is spoken as the Second Language and coexistence languages are implemented (Martinez, 2002; Miled, 2002 Miled, , 2006 Maurer, 2007; Asgedom, Abebe, & Kelemu, 2003 ) (Rey, 2010 .
It is inevitable that the educational curriculum does not begin, end or limit to school. Admittedly, a multilingual and multicultural competence might be formed before school and parallel to education including experience and family education, history and contacts between generations, travel, expatriation, emigration, and more generally belonging to a multilingual and multicultural environment or moving from one environment to another, and also through reading and the relationship to the media. This is predictable that school cannot always be taken into account. So it would be sensible to consider the school curriculum as part of a broader curriculum, also partly serving to give students the first multilingual and multicultural differential repertoire and increased awareness, knowledge, confidence and skills they possess about the capabilities and resources available to them (Council of Europe, 1997).
In this regard, the assessment and evaluation of knowledge and skills should be able to consider all the circumstances and experiences where such knowledge and skills are being established. The project of a Portfolio (European Language Portfolio) enabling an individual to record and present different aspects of language biography goes in this direction. This shows that, not only obtaining of official certifications or approvals in learning a particular language but also it saves more informal experiences of contact with other languages and cultures (Council of Europe, 1997).
Qualitative Analysis of the Academic Curriculum of the at BA Degree of French Literature in Iran
The reason for choosing the curriculum from BA is that the period turned out important in constructing the scientific basis for students. In this period, students are more empowered through acquired skills and experience, to choose to continue their careers in their own way (to continue their education, enter the job market, choose other paths, etc.).
The university system in Iran since the establishment of Dar-al-Fonoun has undergone several changes. According to Arefi (2004) , expanding the frontiers of science, increasing the situation of our country in the region and in international circles, increasing the general knowledge and the development of research are currently at the center of academic concerns; i.e., the production of science, development and application seem crucial. In this part, we will analyze the mentioned concerns, the curriculum of the language and French literature MA.
Before going into the analysis of the content of university curricula in Iran, it will be suitable to present some key concepts related to the terminology on which we rely.
A curriculum will be developed on the basis of two decision levels: the overall level controls the basic principles of teaching/learning system and the particular level controls techniques and components of a curriculum. At the general level, the curriculum will be influenced by three resources: learning objects (content), learners and society. The following diagram summarizes the decision levels and their sub-components. Vol. 6, No. 1; 2017 In order to provide more details in the above Figure, we must mention that the most complete models of the curriculum at the second level consist of nine components: objectives, content, learning activities, teaching strategies, resources and teaching materials, evaluation, classification, space and time (Mehrmohammadi, 1999) .
Zhang (2012) mentions three components of curricular decision: the first relates to the referred purposes, the second related to pragmatic considerations (time, human and material resources), and the third related to the various agents involved in the curriculum and in their interaction modes. Comparing these components with those mentioned above and according to Zhang, we can assume reflection on the curriculum is on the second level decision.
In another article, Mehrmohammadi (1990) identifies four types of curricula influenced by learning objects as follows:
-The separate disciplines: as the title suggests, the disciplines are considered separately. Geography, history and economics form the curriculum of Social Sciences. In this type of curriculum, there is little effort made to link the disciplines.
-The multidisciplinarity: this curriculum will be formed when several disciplines are harmonized and then studied; they, however, will be taught separately. For example, in the curriculum of French studies, subjects are taught separately, although they include all the studies on France. In this type of curriculum, learners find more uniqueness in the content taught.
-The interdisciplinarity: in this type of curriculum, a subject that may be related to several disciplines is chosen and taught. Compared to the previous approach, here, the learner will find more opportunity to synthesize the presented content. The study of language learning, for example, is common in language subject, psychology, psycholinguistics, educational sciences, neuroscience, from various viewpoints.
-The broad areas: the distinction between educational objects is not clearly defined. For example, dictation, reading and writing are taught alongside the school as part of the literature so that students acquire the necessary skills in the mother tongue. The shortcoming of this kind of curriculum is that the presentation of the content is limited to the essentials.
There are also different approaches to curriculum development:
-Curriculum as Cognitive Development, whose objectives are learning and creating learning opportunities for learners to improve their skills and mental abilities. This model is based on problem solving, and the teacher acts as facilitator. This creates the problem situation and gradually asking questions, leads learners to problem solving. Given the level of the learners, the problems become more complex over time. Such an approach can be categorized in the family of information processing models.
-Curriculum as Academic Rationalism: for advocates of this approach, the primary role of the educational system is to develop logical ability of learners in the subjects which are most "important". They believe that the education system is not the place to teach everything. With the time constraints, we must focus on the most "important" subjects. The objective of this approach is to develop logical ability of learners through the confrontation of his logic with the phenomena representing the most valuable contributions of human logic. In this approach the logical-mathematical intelligence is growing more than other intelligences.
-Curriculum as of self-refreshing: this approach emphasizes on the priority of learning in curriculum development. The teacher will therefore create the curriculum in collaboration with learners and not on predetermined objectives. This design of the curriculum is based on the humanistic point of view and considers the learner as an individual capable of performing a route by taking into account their motivations and objectives. In this approach, the teacher considers the characteristics of each learner and distinguishes it from others. In language teaching, this design is close to separated instruction. In this type of curriculum the instance is rather on the development of intrapersonal intelligence. This approach can be categorized in the family of personal models.
-Curriculum as Social Adaptation: this approach is based on the priority of the needs of learner's society. The learner is expected to adapt to the conditions of society. 
French Language Curriculum Licensing and Literature Based in Tehran University
The curriculum of Tehran University was approved by the board of education programs of that university June 8, 2011 and is being implemented since 23 September 2011. Here the study plan of Tehran University: The following table shows that during the general French aim to develop a particular skill among students. To analyze the progress of the content in the oral competence, we categorize them in the following tables: Table 9 . Syllabus "Presentation" Presentation Objectives: Development of this skill a presentation
Teaching techniques to make a presentation Discuss on various topics in the class (social, cultural, literary, etc.) Presentation presentations by the students in the class
In the analysis we have done, we realized that the inventory of curriculum of the courses of general French is copied source of learning contents of the ELF in relation to the six levels of the European Council, for FFL teachers. The first course of oral proficiency is A2 level and last level B2. The core courses comprise 52 credits at a rate of 832 hours plus 16 credits, that is to say 256 hours of preparatory course for the French zero beginners and false beginners. It is undeniable that inventories provide freedom to choose content to teachers, it is necessary anyway there is a perfect cooperation between them so that the contents do not overlap and there is real progress in terms of content.
By analyzing the course, we can realize that the time given to one level skills (comprehension and expression) is very limited. To acquire the level A2, 18 hours (12 credits) and for Level B1, 24 hours (16 credits) are envisioned. For level A2, this time limit may justify the fact that students have already acquired the A2 level or are being taught through the French preparatory course (16 credit at the rate of 256 hours) based on FLE manuals available on the market. From the fourth semester, students are expected to be in the process of acquiring the level B2. From this semester until the end of the bachelor studies, 42 hours (28 credits, considering 8 credits optional extras (Note 2)) are devoted to the acquisition of the B2 level. We can conclude from all these that the optimal level couldn't be acquired, because students have accumulated knowledge and overloaded because of the limited time spent on each level. Hardly progressed in learning French, they must change their status of foreign language learner and be engaged in the learning of French literature.
In the course of "phonetic" and "lexicology", the level is not determined. Especially as the curriculum of both courses are developed with a theoretical approach, without thinking about the practical aspects of the language. The recommended approach in the course of "phonetic" falls under the articulation method. By the approaches adopted in the general French, that is to say, the action-oriented approach, it was necessary to focus on the Verbo-tonal method that considers phonics as part of the language. Sophie Aubin in a very interesting article studied the history of phonics instruction in language teaching. According to her, it surpassed the phonetic time and is currently in post-aural time, so it is possible to separate the profile of a musical teaching. The music education of the language is theoretically so great way out of the impasse of phonics instruction repeatedly criticized. This music would commit to a free and new way.
Based on the opinion of Porquier (2000, p. 87) , we tried to analyze the internal consistency of courses that are considered prerequisites for the following courses, each related to the others.
"Progress, in terms of the order and content of the route chosen by the teacher within a course (Manual), a train or even a series of exercises class teaching practice, is central in language teaching."
It goes without saying that the syllabus of the courses within the curriculum will determine the progression of the contents. In this regard, the coherence of related courses seem more difficult especially when teaching is not based on a specific manual in which the order of subjects is determined. It's the same for most of the university courses in French, thus teachers develop their lesson plan based on the syllabus. In didactic terms, we can say they adopt an eclectic approach. A course may be consistent, yet the lack of consistency between related courses will be felt because professors have little detailed information on the progress of other courses.
In order to achieve a level as we see in the politics of the designed methods, all skills (linguistic and communicative) must move in parallel. But in the curriculum that we analyzed, we see the development of isolated skills regardless of other skills that will advance simultaneously. The components of language are seen as isolated units. Although each course is designed to develop a skill, lack of inter-course cohesion is clearly felt.
In addition, know-how and speech acts are sometimes confused in the curriculums. Certain skills or speech acts are repeated in the curriculum, which will give the learner the impression of not making progress and learn repetitive things. When these cases overlap, teachers go to another curriculum, hidden curriculum, through the manipulation of the established one.
The courses in French literature are based on learning objects and are part of a multidisciplinary approach, because literature is made in the history of each century of literature, novels, theater and poetry. The curriculum of these courses meet the stated objective. 50 credits, which means 800 hours are considered to be achieved. Regarding the objective of the course of the general French, we can say it is an exaggeration, because awareness of the Persian culture and literature demand in-depth knowledge and not familiarization with the French and with the acquired level B2 is goal is far from being realized.
Regarding the course of the French general, decisions are influenced by society and the approach is the general areas. As we have just explained that the drawback of this kind of curriculum is the presentation of the content which is limited to the essentials. The limits of the powers and the lack of comprehensive knowledge of Bachelor graduates could be derived from this approach.
We know the perspective recommended by the CEFR is action-oriented. The first chapter of this book (2000, p. 10) entitled "The Common European Framework in its political and educational context", explains its goal:
-To equip all Europeans for the challenges of intensified international mobility and closer cooperation with each other and this not only in education, culture and science but also in trade and industry;
-Promote mutual understanding and tolerance, respect for identities and cultural diversity through more effective international communication;
-Maintain and develop the richness and diversity of cultural life in Europe through greater mutual knowledge of national and regional languages, including less widely taught;
-Meet the needs of a multilingual and multicultural Europe by appreciably developing the ability of Europeans to communicate with each other across linguistic and cultural boundaries; this is the effort of a lifetime that jel.ccsenet.org
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-Avoid the dangers that could result from the marginalization of those who lack the capacity to communicate in an interactive Europe.
However, the company in question is not the Iranian society, but from a multilingual and multicultural Europe. The curriculum must conform to the realities and needs of society. It must also be comprehensive in order to help students develop their skills and play an effective role in their lives. According to Arefi (2004) , China, the makers of the curriculum review have reduced the number of classes in order to enhance the skills and adaptability in the labor market. They planned the development of technology in the curriculum. South Korea and North Korea have referred in their curriculum development to think, to speak, to verify phenomena and analyze values in order to achieve a more conscious decision. From these examples we realize that the curriculum of a country must be in harmony with its objectives in all its dimensions.
We wonder if the Iranian universities follow the same objectives as in multilingual and multicultural Europe. If this is not the case, why the reality of classes (the number of students, the dominance of lectures in literary system during the heterogeneity of courses, etc. (Note 3)), the culture of learning, the company's needs and even objectives already are not taken into account. This fact is mentioned by Hafezian (2009) stressing that the methods, background and tools in place of teaching and learning a foreign language is measured by the objectives of education. It poses essential questions we try to answer in this thesis:
-What are the objectives of participating students in French courses at university?
-What are the objectives of the universities that organize French courses?
-Are there any connections between the goals of the law partners?
-Is there some concrete links between the subjects to be taught, the number of students and the labor market in Iran?
Reconciling these two levels of decision, decision influenced by the learning objects for course literature and decision influenced by society, is possible only when the teaching strategies and assessment methods focus on the learner and seeks its actualization. If we act differently in this process, this crucial achievement would disappear for the benefit of both decisions.
Conclusion
For a final conclusion, we can say that students are human capital (Note 4). All of their skills, talents, qualifications and experiences determine their ability to work or to produce for itself or others, these factors are to be developed in educational systems: The BA period is a good opportunity to familiarize students with specialized skills, in MA and Ph.D., these skills should be deepen. Given the characteristics of the present time when we are facing globalization and the explosion of information, access to the accumulated knowledge hardly ensures student success. The curriculum must be planned so that they are able to adapt to both global contexts and keep their national identity.
